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ABSTRACT

Introduction: Exponential growth ofknowledge in the biomedical field has forced the medical educators
for a change from traditional to integrated curriculum and conventional assessment techniques to newer

structured techniques.

Objective: Survey of medical students' views about the Structured Viva Examination (SVE) in an integrated

curriculum.

Methods: Feedback forms of Structured Viva Examination (SVE) were given to 144 students of first and
second year MBBS (2008), after they completed their professional examination. SVE feedback form was
categorized in the domains of agree, disagree and neutral with five different statements.
Results: Out of 144 students 140 responded. One hundred and thirteen out ofhundred and forty (80.71%)
students agreed that the language of the cases was simple and easy to understand. One hundred and ten
(78.57%) stated that the reading time of cases was adequate. One hundred and seven (76.42%) agreed that
the time was adequately spaced between SVE stations. Hundred and one (72.14%) agreed that the examination
was relevant with course content, while one hundred and two (72.85%) agreed that PBL in modules helped
in interpreting such cases in their annual examinations.

Conclusion: Educators need to explore newer assessment methods for better understanding of the health

sciences with relevance to common disease.
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INTRODUCTION

Educational assessment is process of documenting,
usually in measurable terms, knowledge, skills, attitudes
and beliefs.l-3Assessment can focus on the individual
learner, the learning community (class, workshop, or other
organized group of learners), the institution, or the
educational system as a whole. 4

Assessment (either summative or formative) is often
categorized as either objective or subjective. Objective
assessment is a form of questioning which has a single
correct answer. Subjective assessment is a form of

1 Departrrent of Biodemistry, Zackin University, 3-4/B-Blok6 Sehrahl GHlib
difton, Karadhi, Pakistan

2 Derartrert of Pydolayy; Zaucdin University, S-4BBlock6 Serarl Grelib
ifton, Karadhi, Pakisten

Comesporcenee: D, Axila Jalesl, Departert of Bicdraristy, Zauckin University,
S-4BBlok6 Sehrah GHib difton Karadhi, Pakistan

Eal: anedgjalesl@otmail.com

Receivect AugLst 26, 2009: acoepted: Apil 15 2010

4

questioning which may have more than one correct answers
(or more than one way of expressing the correct answer)

Vivas have been used to assess such programs as doctoral
degrees,56 clinical dentistry7medical studies8and various
university degrees including natural sciences, engineering
and the social sciences.9

In fact, all assessments are created with inherent biases
built into decisions about relevant subject matter and
content, as well as cultural (class, ethnic, and gender)

biases. (UL

The Objective Structured Viva Examination (OSVE) is a
new concept in the assessment of basic health sciences
in our country, used for evaluation of preclinical subjects.
Conventional techniques for assessing the knowledge of
undergraduate medical students are widely acknowledged
as being unsatisfactory. Viva examination is subjective,
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un structured and non valid in most of the medical schools
in Pakistan. Ziauddin Medical college introduced (OSVE)
for undergraduate MBBS students of years one and two
(2008), to maintain the objectivity and validity ofthe viva
examination .The examination comprised of nine scenarios
from three different modules. Each scenario was integrated
and accompanied by nine structured questions for viva
along with keys. The viva was conducted by anatomy,
physiology and biochemistry departments in an integrated
manner. The Objective of the present study is to survey
medical students regarding Structured Viva Examination.

METHOD
Recruitment and Procedure

Feedback forms were given to 144 first and second year
(2008) MBBS students of Ziauddin Medical College after
they completed their professional examination
Feedback form consisted of five items and student’s
feedbacks were categorized in the domain ofAgree, Neutral
and Disagree.

The questionnaire was developed by a team of an
educationist and biostatistician. The questions were based
on general surveys routinely used for evaluating courses
and assessment techniques. The questionnaire underwent
reviews for relevance and clarity. (A copy ofa questionnaire
is available on request).

RESULTS

Table 1 shows the response of 140 out of 144 students.
One hundred and thirteen out of hundred and forty
(80.71%) students agreed that the language of the cases
was simple and easy to understand. One hundred and ten
(78.57%) stated that the reading time of problems was
adequate. One hundred and seven (76.42%) agreed that
the time was adequately spaced between SVE stations.
Hundred and one (72.14%) agreed that the examination
was relevant with course content, while one hundred and
two (72.85%) agreed that PBL in modules helped in
interpreting the cases in their annual examinations. The
results of first and second years are shown in Figures 1
and 2 respectively which also comply with the combined
results of the two.
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Tablel :
Statements Agree Neutral Disagree
1)Reading time of problems was adequate 110 (78.57%) 20 (14.28%) 10(7.14%)
2)Examination was relevantwith course 101 (72.14%) 29 (20.71%) 10(7.14%)
objectives
3)PBL helped in interpreting the cases 102 (72.85%) 26 (18.57%) 12(8.57%)
4)Time adequately spaced between SVE 107 (76.42%) 24(17.14%) 9 (6.42%)
stations
5)Language ofthe caseswassimple and  113(80.71%) 20 (14.28%) 7 (5.00%)
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Figure - 1: Feed back by Students (First Year)
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Figure - 2 : Feed back by Students (Second Year)

DISCUSSION

Whilst students' views about the specific assessment tools
may sometimes be at variance but overall they welcome
the introduction of methods that provide meaningful
assessment feedback. An OSVE may be an acceptable
alternative to traditional methods of examination and is
superior in certain aspects in an integrated PBL based
curriculum.
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Constructivism has provided a completely new view on
how students learn best and the change from trait-oriented
to competency- or role-oriented thinking has given rise to
a whole range of new approaches in assessment. Certain
methods of learning, such as problem-based learning (PBL),
and assessment, however, are often seen as almost
synonymous with the underlying concepts. It is generally
acknowledged that assessment drives learning; however,
students study more thoughtfully when they anticipate
certain examination formats.22Any change in the format
can shift their focus to clinical rather than theoretical
issues. 13

All methods of assessment have strengths and intrinsic
flaws . The use of multiple observations and several different
assessment methods over time can partially compensate
for flaws in any one method.}4Van der Vleuten describes
five criteria for determining the usefulness of a particular
method of assessment: reliability (the degree to which the
measurement is accurate and reproducible), validity (whether
the assessment measures what it claims to measure), impact
on future learning and practice, acceptability to learners
and faculty, and costs (to the individual trainee, the
institution, and society at large). 15

Various domains of competence should be assessed in an
integrated, coherent, and longitudinal fashion using multiple
methods and provision of frequent and constructive
feedback.16Educators should be mindful of the impact of
assessment on learning,17the potential unintended effects
of assessment, the limitations of each method (including
cost),180 and the prevailing culture of the program or
institution in which the assessment is occurring.

CONCLUSION

Integrated curriculum has led to better understanding of
the health sciences. Educators need to explore newer
assessment methods for better understanding of the health
sciences with relevance to common disease.
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